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Course Description

In this social studies course, students will get the opportunity to examine and study interactions of world history from the period of 1000 CE to the present. The long-term goal is for students to demonstrate an understanding of the connection between the history of human culture and the complexities of today’s world events and occurrences.  

Students refine their analytical abilities and critical thinking skills in order to understand historical and geographical context, make comparisons across cultures, use documents

and other primary sources, and recognize and discuss different interpretations

and historical frameworks.  The course imposes a heavy reading and writing

load throughout the year.  Continuity and change will be addressed in the themes of each unit. 


Topics to be covered will emphasize non-western history by focusing on the interactions of peoples in different places and times.  Students will be expected to understand specific content as well as comparisons over time and place. This AP World History course content is structured around the investigation of five course themes and 19 key concepts in six different chronological periods, from approximately 8000 B.C.E. to the present.

This course covers the following themes, periods, and concepts: 

The Five World History Themes:

1. Interaction Between Humans and the Environment

2. Development and Interaction of Cultures

3. State-Building, Expansion, and Conflict

4. Creation, Expansion, and Interaction of Economic Systems

5. Development and Transformation of Social Structures
Habits of Mind:

In addition to learning the content of world history, students will also work to develop the following skills:

1. Constructing and evaluating arguments: using evidence to make plausible arguments.

2. Using documents and other primary data: developing the skills necessary to analyze point of view, context, and bias, and to understand and interpret information.

3. Assessing issues of change and continuity over time, including the capacity to deal with change as a process and with questions of causation.

4. Understanding diversity of interpretations through analysis of context, point of view and frame of reference.

5. Seeing global patterns and processes over time and space while also connecting local developments to global ones and moving through levels of generalizations from the global to the particular.

6. Comparing within and among societies, including comparing societies’ reactions to global processes.

7. Being aware of human commonalities and differences while assessing claims of universal standards, and understanding culturally diverse ideas and values in historical context.

Text: 

· Spielvogel, J. Jackson. World History. McGraw-Hill Companies Inc., 
Columbus, Ohio, 2003
· Duiker, William J. and Jackson J. Speilvogel. World History. 5th edition. Boston: Houghton Mifflin, 2007.
· Bulliet, W. Richard and Crossley, K. Pamela. The Earth and Its Peoples: A Global History. 5th Edition. Boston: Wadsworth, Cengage Learning, 2011.
Additional Resources:

· Diamond, Jared. Guns, Germs and Steel: The Fates of Human Societies. 

· Tuchman, Barbara. The Guns of August. 

· Canning, John. 100 Great Kings, Queens and Rulers of the World
· Readings in World History. Austin: Holt, Rinehart and Winston. Primary-Source Reader
· Stearns, Peter, et al. World Civilizations: The Global Experience, 5th ed. 

· Andrea, Alfred and James Overfield, The Human Record: Sources of Global History, Volumes 1 and 2, 5th ed.
· Reilly, Kevin, Worlds of History: A Comparative Reader Volumes 1 and 2, 4th ed.

· Strayer, Robert, Ways of the World: A Brief Global History with Sources, 1st ed.

Primary and Secondary Sources

Students will read and analyze primary and secondary sources in:

· Stearns, Peter, et al. World Civilizations: The Global Experience, 5th ed. 

· Andrea, Alfred and James Overfield, The Human Record: Sources of Global History, Volumes 1 and 2, 5th ed.

· Reilly, Kevin, Worlds of History: A Comparative Reader Volumes 1 and 2, 4th ed.

Students will analyze quantitative sources through the study of graphs, charts, and tables in:

· DBQs released by College Board

· The textbook and supporting texts

When using secondary sources, students will analyze the author’s interpretation of the historical event for biases and an understanding of different historical interpretations.

Historiography Reviews

Utilizing the aforementioned resources, as well as others*, students must read and create annotated bibliographies based on the analysis of historical themes by noted historians. This will be an ongoing assignment to be competed on each theme covered in this course. Number and content will be determined by teacher.

* Other Readings may come from internet sources, magazines, or books to be disclosed to students at a later time.

Periodization

A unique feature of the Advanced Placement World History course is its division into specific time periods.  It is important for you to identify and understand the developments of these periods. The ability to compare and contrast societies, events, and trends within periods will be necessary skills to be successful with the multiple-choice questions as well as the free-response, comparative and document-based questions on the AP examination. You will also need to analyze the impact of interactions among societies. Likewise, a grasp of the changes and continuities (those things that stayed the same) between periods is important to success on the multiple-choice questions and the continuity and change over time and document-based questions on the exam.

Unit Timelines

At the start of each unit students will begin with replicating the timeline at the beginning of the textbook unit.  As we proceed through the unit, students will add to the timeline with information from primary and secondary readings, class discussions and individual research.  In their individual research students will identify three major events prior to and after the period being studied.  At the completion of the unit of study, students will address the inconsistencies between the textbook timeline, and the timeline they created.  Part of the discussion will include a discussion of if they agree with the outlined periodization or if they would change it.  They will provide evidence to support their position.

Historical Thinking Skills

1. Crafting Historical Arguments from Historical Evidence

a. Historical Argumentation

b. Appropriate Use of Relevant Historical Evidence

2. Chronological Reasoning 

a. Historical Causation

b. Patterns of Continuity and Change over Time

c. Periodization

3. Comparison and Contextualization

a. Comparison

b. Contextualization

4. Historical Interpretation and Synthesis

a. Interpretation

b. Synthesis

Students will be assessed in a variety of ways through formative and summative assessments such as: benchmarks, teacher made tests/quizzes, essays, webquests, document based questions (DBQs), debates, Socratic Seminars, Philosophical Chairs and projects/presentations).
Class Materials

1-You will need a folder preferably a binder with page separators (for handouts).

2- College Rule Notebook (Students, make sure you have a notebook specifically for this class) (Bring your notebook everyday unless instructed to do otherwise!)
3- Pens and Pencils (Students, make sure your pencils are sharpened and ready once I walk into the classroom.)
4-Looseleaf Paper

5-Textbook (Bring your book everyday unless instructed to do otherwise!)

6-Your intuitive minds
Make-Up Procedures

It is the responsibility of the student to make-up all missed work. Be sure to check with your teacher to see what you missed in class.  Furthermore, your grades and assignments will be provided to you through SIS.  You will be given sufficient time to turn in all missed work. If you do not have your work the day it is due, then you can turn in the assignment for a late grade. One day late will result in a loss of one letter grade. After one day late, then you can receive half credit for each late assignment.
Do Now Make-Up Procedures

If you miss Do Now assignments DUE TO AN EXCUSED ABSENCE, then you must research current event articles and write a 1-2 paragraph summary on the current event article.  It cannot be about celebrities or sports unless they are attached to a non-entertainment event.  Depending on how many Do Now’s you are missing, will be the deciding factor of how many Do Now’s you must makeup.  For example, if you are missing a whole week of Do Now’s then you must write three current event summaries.  If you are missing two weeks, then you must write six current event summaries and so on and so forth.  Make sure you title each Do Now with the appropriate day and week that the summary is making up.  For example: Do Now 2 Week 3.
Missing Class

If you miss class during a day when a participation grade is being taken, then you will have to complete an extra credit/enrichment assignment to make-up for the missing participation grade.  It is your job to find out what you missed.  All other missing assignments check your SIS account and your email.  Email me if you have to miss class.
Extra Credit/Enrichment
There will be opportunity for extra credit or enrichment.  I will determine what will be suitable for an extra credit/enrichment assignment but I am always open to your ideas of what you would want to do for extra credit/enrichment.  However, you must have all other assignments completed before being allowed to turn in extra credit/enrichment.  Extra credit/enrichment must match the objectives/standards of the assignment you are replacing.
Beginning of Class

At the beginning of each class you will be given a DO NOW question which you must give a response to.  At the end of the week you will turn these assignments in for a grade.
Notes

THIS IS A NOTE TAKING CLASS!!!!!!! You are responsible for taking all notes given in class. You are responsible for all material covered in class for your quizzes and exams.  If you miss a day of notes, there will be an extra of copy of notes on the desktop computers in the back of the room or you may go to my website to retrieve your notes at http://mrsdiannasumner.weebly.com/. 

Classroom rules and procedures

Rules and Procedures:

1. Follow all directions given by the teacher.

2. No profanity will be tolerated.

3. No talking when the teacher or other students are talking.

4. Be prepared with your books, notebooks, paper and pen/pencil in the BEGINNING OF CLASS!

5. Respect the opinions of other students by not laughing or attacking their points of view.
6. NO GUM CHEWING or eating/drinking anything in class!!!!!!

7. No sagging pants or leggings.  
8. Follow Uniform Policy (see Uniform Policy).
9. Follow Cell Phone Policy (see Cell Phone Policy).
10. Students will respect one another.  There is zero tolerance to bullying or horsing around OF ANY SORT.  Students will be reprimanded for ANY level of horsing around.  

11. You must get to class on time.  If you are late, you must have a pass.  If you do not have a pass then you will be sent directly to Ms. Jackson and marked tardy.  After so many tardy marks you will receive administrative consequences (see Tardy Policy).
12. Passes: Students are not allowed to leave the classroom during the first fifteen minutes and last fifteen minutes of class. This is a school-wide policy.  When you do leave the classroom, students must have a pass and it must be signed by the teacher of that classroom with the date and time written next to the name.  Once you return to the classroom, the teacher must sign it again.

13. When you leave, leave in an orderly fashion (chairs pushed in, trash thrown away, all belongings taken with you).
Behavior Rewards and Consequences

Rewards 





Consequences

1. The most important reward is LEARNING. 
1. Verbal/Written Warning
2. Verbal Praise 




2. Teacher/Student Conference
3. Self-Confidence 




3. Refer to Student Support Team
4. The “Jackpot Reward”



4. Call to Parent or Guardian/PAN
5. Positive Call to Parent/Guardian and/or Coach
5. ***Referral to the office***
***Immediate Referrals for excessive profanity, fighting, insubordination, etc.***

Consequences for tardiness:

1. Sent to Ms. Jackson, Recorded in Tardy Log and Verbal Warning
2. Sent to Ms. Jackson, Recorded in Tardy Log, Verbal Warning, Phone Call Home
3. Sent to Ms. Jackson, Recorded in Log and Refer to Student Support Team

4. Sent to Ms. Jackson, Recorded in Log and Administrative Consequences
5. 5 Tardies=1 Day in Behavior Management Center with Ms. Jackson

Consequences for Unauthorized Cell Phone Usage:

1. 1st Offense: Student will be assigned to the Behavior Management Center where cell phone will be confiscated, parent phone call.

2. 2nd Offense: An intervention will be scheduled with a member of the Administration Team and a Parent/Guardian.

3. 3rd Offense: An intervention will be scheduled with a member of the Administration Team and a Parent/Guardian; Student will not be allowed to bring a cell phone on school property; student will not be allowed to attend school activities or participate in extracurricular activities at the discretion of Administration.

***Failure to handover phone will result in administrative consequences.***
***Damaging/Tampering of a Cell Phone Pouch will result in a $50 fine***

(Must be paid in full in order for student to regain access to student activities; extracurricular activities, etc.)
Homework:

1. Turn in assignments on time!!!!

2. DO NOT COPY.  Homework assignments are meant to reinforce the lesson that was just taught to you.  Copying is a waste of time and is of no benefit to you.  Plus, you risk receiving a zero or splitting the grade in two with your cheating partner.  This includes cheating on a project, exam, homework, quizzes and all other assignments.

3. If caught cheating on an assignment, students must stay after school to make-up that incomplete assignment (only if the teacher allows the student to make-up that assignment and has not distributed a zero for that assignment already).

Cheating & Plagiarizing: 

1. When writing a paper, students must make sure that they are citing their sources (giving the author credit).  Any student caught plagiarizing will receive a zero on their paper.  Citing must be completed in either APA or MLA format.

2. Cheating on exams, quizzes, homework, etc. is strictly prohibited.  If caught, the students will receive a zero.  

“Jackpot”  

1. This will be a competition between classes.  Everyday there will be a score from 0-5 (5 being the highest).  I will decide how the class has performed and therefore will determine what the class’s score will be for the day.

2. At the end of the semester, the class that has the highest score will be the class of the year.  The prizes include lowest test score dropped, permission to use notes the entire time during the final exam, donut party etc. (decided by class collaboration).  

3. There are many things that will be used to evaluate the class daily and will determine whether the class will receive a 0, 1, 2, 3, 4, or 5 for the day.

a. no gum chewing or eating/drinking in class

b. proper uniform

c. proper cell phone usage

d. coming to class on time

e. class cooperation and engagement

f. cooperation during fire, tornado, wind and intruder drills (if you do not cooperate during these drills all of you points for the year will be forfeit.)

g. cumulative class grades

h. homework (quantity & quality)

i. restroom breaks (I do not want students leaving class for a restroom break every two seconds of every day).

j. leaving the class in an orderly manner (chairs pushed in, trash thrown away, no belongings left in the classroom)

k. daily classroom behavior (ex: who has the fewest right ups)

l. being prepared and working on Do Now’s in the beginning of class (which means you ready to work ON TIME with pens/pencils, paper, notebooks, books)

m. This is a team effort in your class.  Everyone must work together to receive the highest points for your class.

Grades

I do NOT give grades. You must EARN your grade in this class.
Grading Scale:
90-100%
A
The student’s work is exemplary and is completed in a timely and 

independent manner.  The work shows a high level of understanding or performance.

80%-89%
B
The student’s work is above average and has been completed in a 

timely and independent manner.  The work shows a clear level of 

understanding or performance.



70%-79%
C
The student’s work is satisfactory and may or may not be 

completed in a timely/independent manner.

60%-69%
D
The student’s work barely meets requirements and work is not 

completed in a timely or independent manner.

0%-59%
F
The student’s work does not meet the minimum standards of 

Or unacceptable
understanding or performance or work is not the student’s personal best.
Weight in the Grading Scale:

This is how your assignments will be weighed:

SUMMATIVE……………………………………………………..60%
Performance-Based

(Projects, Presentations,

Research Papers)………………………………….35%

Assessment

(Tests, Benchmarks, EOC Exams,

Final Exams, AP Exams, Essays,

Document Analysis (DBQs)……………………..25%

FORMATIVE…………………………………………………….40%

Assessment

(Quizzes, Book Assignments, 

Class Discussion, Participation,

Journal Articles, Do Nows/Exit Slips)…...............30%

Classwork

Worksheets, Work Packets, Outlines,

Notes, Pre-Written Essays……………………….10%

Teaching Strategies

Lectures

In our 90-minute classes, I find it unproductive to lecture more than half the time.

I usually lecture for only 20 to 30 minutes. Almost all of my lectures are accompanied

by a PowerPoint presentation.

Discussions

I train students using the Socratic seminar method from the first week of school.

To scaffold to the level I would like, I start with fishbowls with students peer-grading

each other, and I model how to facilitate using the Socratic method. To create a

fishbowl discussion, I merely split the students into two groups, where one group

first discusses a prompt in an inner circle, while the outer circle observes silently.

When the inner circle is done, I solicit critiques from the outer circle observers.

The two groups then switch places, and the new inner circle is given a related, but

new prompt. Eventually, students come prepared with their own prompts and can

ideally lead a whole-class discussion. [C4, C5]

Group Work

I often put students in groups to process primary-source documents or large

amounts of content, usually with the goal of generating theses and outlines for

sample questions that I have written on the board. The processing is accomplished

through various exercises that focus on a selected set of skills. For example, the

groups might focus on how to determine and analyze point of view, or on how to

group a set of documents. 
Projects

Projects will vary dealing with power-point projects, research papers, presentations, movie makers, webquests, etc.

Students will be assessed in a variety of ways through formative and summative assessments such as: benchmarks, teacher made tests/quizzes, essays, research papers, document based questions and projects/presentations.
Course Planner
Course Outline:
Period 1: Technological and Environmental Transformations, 8000 B.C.E. to c. 600 B.C.E.:

• Key Concept 1.1. Big Geography and the Peopling of the Earth

• Key Concept 1.2. The Neolithic Revolution and Early Agricultural Societies

• Key Concept 1.3. The Development and Interactions of Early Agricultural, Pastoral,     

  and Urban Societies
1. Big Geography and the Peopling of the Earth: Technological and Environmental Transformations (Foundations 8000 B.C.E to c. 600 B.C.E.)

1. Peopling of the World


I. Paleolithic migration




A. Hunting/gathering, use of fire




B. Specialization of tools




C. Limited economy


2. Neolithic Revolution


I. Economic and social systems




A. River valley agriculture




B. Pastoralism




C. Domestication of plants and animals




D. Agricultural Communities




E. Environmental Impact



II. Transformation of societies




A. More abundant food supplies increased population




B. Specialization of labor




C. Improved technology

· Pottery

· Plows

· Textiles

· Metallurgy

· Wheels




D. Hierarchical structures


3. Early Agricultural, Pastoral, and Urban Societies


I. Geographical and Agricultural Influences




A. Tigris/Euphrates, Nile, Indus, Yellow River Valleys




B. Mesoamerica (Olmec)




C. South America (Chavin)



II. The First States




A. Ruler thought to be divine




B. Territorial expansion, conquering




C. Early regions of state expansion




D. Technological improvement of weapons



III. Culture




A. Urban Planning




B. Arts and Artisanship




C. Record keeping




D. Legal codes




E. Religious beliefs

· Vedic

· Hebrew Monotheism

· Zorastrianism




F. Expansion of trade

· Egypt and Nubia

· Mesopotamia and Indus Valley




G. Social/Gender hierarchy




H. Literature reflecting culture 

Period 2: Organization and Reorganization of Human Societies, c. 600 B.C.E. to c. 600 C.E.:

• Key Concept 2.1. The Development and Codification of Religious and Cultural 

  Traditions

• Key Concept 2.2. The Development of States and Empires

• Key Concept 2.3. Emergence of Transregional Networks of Communication and 
   Exchange
2. Organization and Reorganization of Human Societies (c. 600 B.C.E. to c 600 C.E.)

1. Development and Codification of Religious/Cultural Traditions



I. Religion as Cultural Identity




A. Monotheism and Judaism




B. Sanskrit and Hinduism



II. Development and Spread of Religion




A. Buddhism




B. Confucianism




C. Daoism




D. Christianity




E. Greco/Roman Philosophy



III. Impact of Religion on Gender Roles



IV. Impact of Religion on Culture




A. Shamanism and Animism




B. Ancestor veneration



V. Artistic Expression




A. Literature and Drama




B. Architectural styles




C. Convergence of Greco-Roman culture and Buddhist beliefs in 



sculpture


2. Development of States and Empires


I. Imperial Societies




A. Key States and Empires

· Southwest Asia: Persian Empires

· East Asia: Qin and Han Dynasties

· South Asia: Maurya and Gupta Empires

· Mediterranean Region: Phoenician, Hellenistic, Roman

· Mesoamerica: Teotihuacan, Maya

· Andean South America: Moche



II. State Organization




A. Administrative Institutions

· Centralized governments, elaborate legal systems, bureaucracies




B. Projection of military power

· Diplomacy

· Developing supply lines

· Fortifications, walls and roads

· Military participation of local and conquered populations




C. Trade and Economic Integration

· Roads

· Currencies



III. Social and Economic Dimensions of Imperial Societies




A. Cities: Centers of trade, religion, politics




B. Social structures: Cultivators, laborers, slaves, artisans, 




merchants, elites, castes




C. Labor systems: Slavery, elite loyalty, peasant communities, 



family 
production




D. Gender roles



IV. Decline and Collapse of Empires (Roman, Han, Maurya, Gupta)




A. Internal

· Lack of resources

· Uneven distribution of wealth




B. External

· Security issues


3. Transregional Networks of Communication and Exchange


I. Land and Water Routes




A. Trade routes and factors shaping them

· Eurasian Silk Roads

· Trans-Saharan caravan routes

· Indian Ocean sea lanes

· Mediterranean sea lanes



II. New Technologies




A. Yokes, saddles, stirrups




B. Sails, ships



III. Idea and Technology Exchange




A. Agriculture and animals




B. Disease




C. Religion and cultural Traditions

· Christianity 

· Hinduism

· Buddhism

Period 3: Regional and Transregional Interactions, c. 600 C.E. to c. 1450 C.E.:

• Key Concept 3.1. Expansion and Intensification of Communication and Exchange 

  Networks

• Key Concept 3.2. Continuity and Innovation of State Forms and Their Interactions

• Key Concept 3.3. Increased Economic Productive Capacity and Its Consequences
3. Regional and Transregional Interactions (c 600 C.E. to c 1450 C.E.)


1. Expansion and Intensification of Communication and Exchange 



I. Expansion of Trade




A. Existing Trade Routes

· Silk Roads

· Mediterranean Sea

· Trans-Sahara

· Indian Ocean Basin




B. New trade routes

· Mesoamerican and Andes




C. Growth of luxury goods




D. Growth and power of trading centers




E. Empire expansion through trade

· China

· Byzantine Empire

· Caliphates

· Mongols



II. Impact of Migration




A. Technology




B. Environmental 




C. Language



III. Cross-cultural Exchanges




A. Islam




B. Diasporic communities




C. Interregional travelers




D. Diffusion of literary, artistic, and cultural traditions




E. Diffusion of science and technology



IV. Diffusion of crops and pathogens




A. New foods and agricultural techniques




B. Epidemic diseases


2. Continuity and Innovation of State Forms and Interactions


I. Collapsed and Reformed Empires




A. Byzantine Empire and Chinese Dynasties




B. Islamic States and Japanese Empires




C. Synthesized and borrowed traditions




D. American and Afro-Eurasian



II. Interregional Contacts and Conflicts




A. Technological and cultural transfers

· Tan and Abbasid

· Mongols

· Crusades


3. Increased Economic Productivity Capacity and Its Consequences


I. Agricultural and Industrial Production




A. Improved crop varieties, farming techniques




B. Transportation of crops to foreign regions of similar climate 



(especially Africa and Europe)




C. South and East Asia



II. Factors in the Rise and Decline of Urban Areas




A. Decline

· Invasion

· Disease

· Climate changes




B. Revival 

· End of invasions

· Transportation

· Climate change

· Productivity

· Availability of labor




C. Decline of old cities and the emergence of new



III. Changes in Labor and Social Structure




A. Labor organization 

· Free peasant 

· Nomadic pastoralist

· Craft and guild

· Slavery 

· Labor taxes

· Military 




B. Social structure and gender roles




C. Coerced labor

· China 

· Byzantine empire




D. Diffusion of Religion

· Buddhism

· Christianity

· Islam

· Neoconfucianism

Period 4: Global Interactions, c. 1450 C.E. to c. 1750 C.E.:

• Key Concept 4.1. Globalizing Networks of Communication and Exchange

• Key Concept 4.2. New Forms of Social Organization and Modes of Production

• Key Concept 4.3. State Consolidation and Imperial Expansion
4. Global Interactions (c 1450 C.E. to c 1750 C.E.)


1. Globalizing Networks of Communication and Exchange


I. Intensification of all existing regional trade networks brought prosperity 


and economic disruption



II. New tools, innovations in ship designs and improved understanding of 


global wind and currents patterns made transoceanic travel and trade 


possible

· Astrolabe

· Revised maps

· Caravels



III. Transoceanic Maritime Expansion




A. Chinese expansion into Indian Ocean




B. Portuguese exploration of West Africa and construction of 



global trading-post empire




C. Spanish sponsorship of voyages increased European interest in 



transoceanic travel and trade




D. Northern Atlantic settlements for fishing




E. Established networks in Oceania and Polynesia not dramatically 


affected due to limited contact with Europeans



IV. Global Circulation of Goods




A. European-Asian Trade




B. Commercialization and creation of global economy connected 



to circulation of American silver




C. Mercantilism, joint-stock companies




D. Movement of goods, wealth and free and unfree laborers and 



the mixing of African, American, and European cultures and 



peoples



V. Columbian Exchange




A. European colonization of Americas led to spread of diseases




B. American foods to Old World and vice versa

· American foods: potatoes, maize, manioc

· Cash crops: sugar, tobacco




C. Afro-Eurasian fruit trees, grains, sugar and domesticated 



animals brought by European while other foods brought by African 


slaves

· Domesticated animals: horses, pigs, cattle

· Foods brought by slaves: okra, rice




D. Afro-Eurasian populations benefitted nutritionally




E. European colonization and agriculture often affected the 




physical environment through deforestation and soil depletion



VI. Expansion of Religion




A. Islam adapted to local cultural practices; Sunni and Shi’a split 



intensified and increase of Sufi practices




B. Spread of Christianity and diversification by the Reformation




C. Buddhism spread within Asia




D. Syncretic and new forms of religions

· Vodun in the Caribbean

· Cult of saints in Latin America

· Sikhisn in South Asia



VII. Increased support of the arts




A. Innovations in visual and performing arts

· Renaissance art in Europe

· Miniature paintings in the Middle East and South Asia

· Wood block prints in Japan

· Post-conquest codices in Mesoamerica




B. Expansion of literacy

· Shakespeare

· Cervantes

· Sundiata

· Journey to the West

· Kabuki


2. New Forms of Social Organization and Modes of Production


I. Traditional Peasant Agriculture Increased Leading to Increased Labor 


Demand




A. Increased peasant labor-Russia, India, China




B. Slavery in Africa continued both traditional incorporation of 



slaves into households and export of slaves to the Mediterranean 



and the Indian 
Ocean




C. Growth of plantation economy and increased demand for slaves




D. Colonial economics dependence on coerced labor

· Chattel slavery

· Indentured servitude

· Encomienda and hacienda system

· Spanish adoption of the Inca mit’a



II. New Ethnic, Racial, and Gender Hierarchies Emerge




A. New political and economic elites

· Manchus in China

· Creole elites in Spanish America

· European gentry

· Urban commercial entrepreneurs in all major port cities in the world




B. Power of existing political and economic elites fluctuated

· The Zamindars in Mughal Empire

· The nobility in Europe

· The daimyo in Japan




C. Gender and family restructuring

· Dependence of European men on Southeast Asian women for conducting trade in the region

· Smaller size of European family




D. New ethnic and racial classifications

· Mestizo

· Mulatto

· Creole


3. State Consolidation and Imperial Expansion


I. Methods of Power Consolidation




A. Arts to display political power

· Monumental architecture

· Urban design

· Courtly literature

· Visual arts




B. Religious ideas to legitimate their rule

· European divine right

· Safavid use of Shiism

· Mexica or Aztec practices of human sacrifice

· Songhay promotion of Islam

· Chinese emperors’ public performance of Confucian rituals




C. Differential treatment of ethnic and religious groups

· Ottomans non-Muslim subjects

· Manchu policies toward Chinese

· Spanish creation of separate “Repulica de Indios”




D. Recruitment and use of bureaucratic elites, as well as 




development of military professionals

· Ottoman devshirme

· Chinese examination system

· Salaried samurai




E. Tribute collection and tax farming to fund territorial expansion



II. Use of gunpowder, cannons, and armed trade to establish New Empires




A. European trading-post empires in Africa and Asia profited, but 



affected power of states in interior West and Central Africa




B. Land empires expanded

· Manchus

· Mughals

· Ottomans

· Russia




C. Maritime empires

· Portuguese

· Dutch

· Spanish

· French

· British



III. Competition over trade routes, state rivalries and local resistance 


challenged consolidation and expansion

· Competition: Omani-European rivalry in the Indian Ocean; piracy in the Caribbean

· State rivalries: Thirty Years War; Ottoman-Safavid conflict

· Local resistance: food riots, Samurai revolts, peasant uprisings

Period 5: Industrialization and Global Integration, c. 1750 C.E. to c. 1900 C.E.:

• Key Concept 5.1. Industrialization and Global Capitalism

• Key Concept 5.2. Imperialism and Nation-State Formation

• Key Concept 5.3. Nationalism, Revolution, and Reform

• Key Concept 5.4. Global Migration
5. Industrialization and Global Integration (c 1750 C.E to c 1900 C.E.)


1. Industrialization and Global Capitalism


I. Changes in how goods were produced




A. Factors that led to rise in industrial production

· Europe’s location on the Atlantic Ocean

· Geographical distribution of coal, iron, timber

· European demographic changes

· Urbanization

· Improved agricultural productivity

· Legal protection of private property

· Abundance of rivers and canals

· Access to foreign resources

· Accumulation of capital




B. Development of machines (steam and combustible) and “fossil 



fuels” 
revolution




C. Development of factory system




D. Spread from Northwestern Europe to other parts of Europe, 



United 
States, Russia and Japan




E. “Second industrial revolution” (production of steel, chemicals, 



and electricity)



II. New Patterns of Global Trade




A. Specialization of producing mass single resources

· Cotton

· Rubber

· Wheat

· Meat

· Palm oil

· Sugar

· Guano

· Metals and minerals




B. Decline of agriculturally based economies

· Textile production in India




C. Increased productivity and search for new consumer markets

· British and French attempts to “open up” Chinese market in the 19th century




D. Development of extensive mining centers

· Copper mines in Mexico

· Gold and diamond mines in South Africa



III. Development of Financial Institutions




A. Development of capitalism and classical liberalism associated 



with Adam Smith and John Stuart Mill




B. Financial instruments 

· Stock markets

· Insurance

· Gold standard

· Limited liability corporations




C. Growth of transnational businesses

· United Fruit Company

· HSBC—Hong Kong and Shanghai Banking Corporation



IV. Developments in transportation and communication

· Railroads

· Steamships

· Telegraphs

· Canals



V. Responses to Global Capitalism




A. Alternative visions of society

· Utopian socialism

· Marxism

· Anarchism




B. Qing China and the Ottoman Empire resisted economic change 



and attempted to maintain preindustrial forms of economic 




production




C. State sponsored visions of industrialization

· Economic reforms of Meiji Japan

· Development of factories and railroads in Tsarist Russia

· Muhammad Ali’s development of cotton textile in Egypt

· China’s Self-Strengthening Movement




D. Government promotion of reforms

· State pensions and public health in Germany

· Expansion of suffrage in Britain

· Public education in many states



VI. Societal Changes




A. Rise of middle class and proletariat




B. Gender roles and family dynamics




C. Unsanitary conditions


2. Imperialism and Nation-State Formation


I. Rise of transoceanic empires




A. Existing empires strengthened

· British in India

· Dutch in Indonesia




B. European empires established empires throughout Asia and the 




Pacific

· British 

· Dutch

· French

· German

· Russia




C. European war and diplomacy in Africa and Asia

· Britain in West Africa

· Belgium in the Congo




D. Settler colonies

· French in Algeria

· British in Southern Africa, Australia and New Zealand




E. Economic imperialism

· British and French in China through Opium Wars

· British and the United States investing heavily in Latin America



II. Imperialisms influence on the Formation and Contraction of States




A. Meiji Japan




B. United States and Russia expanded borders and conquered 




neighboring territories




C. Contraction of the Ottoman Empire

· Independent Balkan states

· Semi-independence in Egypt

· French and Italian colonies in North Africa

· Later British influence in Egypt




D. New States

· Cherokee Nation

· Siam

· Hawai’i

· Zulu Kingdom




E. Spread of Nationalism

· German nation

· Filipino nationalism

· Liberian nationalism



III. Social Darwinism facilitated and justified imperialism


3. Nationalism, Revolution, and Reform


I. Enlightenment




A. Thinkers encouraged observation and inference

· Voltaire

· Rousseau




B. Intellectuals critiqued the role of religion




C. Thinkers developed new political ideas about the individual, 




natural rights, social contract

· Locke

· Montesquieu




D. Resistance to existing political authority

· American Declaration of Independence

· French Declaration of the Rights of Man and Citizen

· Bolivar’s Jamaica Letter




E. Challenge existing notions of social relations



II. Nation Building



III. Discontent with Imperial Rule




A. Challenged imperial governments

· Marathas to the Mughal sultans




B. Rebellions

· American Revolution

· French Revolution

· Haitian Revolution

· Latin American Independence movements




C. Slave Resistance

· Maroon societies




D. Anticolonial movements

· Indian Revolt of 1857

· Boxer Rebellion




E. Rebellions based on religious ideas

· Taiping Rebellion

· Ghost Dance

· Xhose Cattle-killing movement




F. Reforms in imperial policies

· Tanzimat movement

· Self-Strengthening Movement



IV. New Ideologies




A. Political (Liberalism, Socialism, Communism)




B. Women’s Suffrage and Feminism

· Mary Wollstonecraft’s A Vindication of the Rights of Woman
· Olympe de Gouges’s “Declaration of the Rights of Women and the Female Citizen”

· Resolutions passed at Seneca Falls Conference 1848


4. Global Migration


I. Influences on Migration




A. Food production and medical conditions




B. New methods of transportation



II. Reasons for Relocation




A. Free Choice

· Manual laborers

· Specialized professionals




B. Reliance on coerced and semicoerced labor migration

· Slavery

· Convict labor

· Chinese and Indian indentured servitude




C. Temporary and Seasonal Migrants

· Japanese agricultural workers in the Pacific

· Lebanese merchants in the Americas

· Italians in Argentina



III. Consequences of Global Migration




A. New roles for women




B. Ethnic enclaves

· Chinese in Southeast Asia, Caribbean, South American and North America

· Indians in East and Southern Africa, Caribbean, and Southeast Asia




C. Racial prejudice

· Chinese Exclusion Acts

· White Australia Policy

Period 6: Accelerating Global Change and Realignments, c. 1900 C.E. to the Present:
• Key Concept 6.1 Science and the Environment

• Key Concept 6.2 Global Conflicts and Their Consequences

• Key Concept 6.3 New Conceptualizations of Global Economy, Society, and Culture
6. Accelerating Global Change and Realignments (c 1900 C.E. to Present)

1.
Science and the Environment


I. Rapid Advancements in Science




A. New modes of communication and transportation




B. New scientific paradigms

· Theory of relativity

· Quantum physics

· Big Bang

· Psychology




C. Green Revolution




D. Medical innovations

· Polio vaccine

· Antibiotics

· Artificial heart




E. Energy technologies (oil and nuclear power)



II. Environmental Consequences




A. Depletion of resources




B. Theory of global warming




C. Pollution



III. Disease, Scientific inventions and Conflict led to demographic shifts




A. Diseases associated with poverty, lifestyle changes, and 





epidemics

· Diseases associated with poverty: malaria, tuberculosis, cholera

· Epidemics: 1918 Influenza epidemic, Ebola, HIV/AIDS

· Changing lifestyles: Diabetes, heart disease, Alzheimer’s disease




B. Effective forms of birth control




C. Improved military technology and tactics led to increased wartime 



casualties

· Improved military technology: tanks, airplanes, atomic bomb

· New tactics: trench warfare, firebombing

· Wartime casualties: Nanjing, Dresden, Hiroshima


2. Global Conflicts and their Consequences


I. New forms of Transregional political organization




A. Ottoman, Russian, Qing empires collapsed

· Economic hardship

· Political and social discontent

· Technological stagnation

· Military defeat




B. Colonies negotiated independences

· India from Britain

· Gold Coast from Britain




C. Independence through armed struggle

· Algeria and Vietnam from the French

· Angola from the Portuguese



II. Anti-Imperialism




A. Nationalist leaders in Asia and Africa 

· Mohandas Gandhi

· Ho Chi Minh

· Kwame Nkrumah




B. Regional, religious and ethnic movements

· Muhammad Ali Jinnah

· The Quebecois separatist movement

· Biafra secessionist movement




C. Transnational movements

· Communism

· Pan-Arabism

· Pan-Africanism




D. Land and Resources Redistribution in Africa, Asia and Latin America



III. Demographic and social consequences




A. Population resettlements

· India/Pakistan partition

· Zionist Jewish settlement of Palestine

· Divisions of the Middle East into mandatory states




B. Migration of former colonial subjects

· South Asians to Britain

· Algerians to France

· Filipinos to the United States




C. Ethnic violence and refugee populations

· Ethnic violence: Armenia, Holocaust, Cambodia, Rwanda

· Refugee populations: Palestinians, Darfurians



IV. Military Conflicts




A. Total Wars in World War I and II (mobilization of state resources)

· Gurkha soldiers in India

· ANZAC troops in Australia

· Military conscription




B. Sources of Global conflict

· Imperialist expansion by European powers and Japan

· Competition for resources

· Ethnic conflict

· Power rivalries between Great Britain and Germany

· Nationalist ideologies

· Economic crisis engendered by the Great Depression




C. Shift of global influence




D. Cold War Military alliances (NATO, Warsaw Pact) and Proxy wars



V. Modern Protests




A. Groups and individuals challenged wars and practices nonviolence

· Challenged war: Picasso in Guernica; antinuclear movement during the Cold War: Thich Quang Duc by self-immolation

· Nonviolence: Gandhi, Martin Luther King




B. Groups and Individuals opposed and promoted alternatives

· Communist leaders like Vladimir Lenin, Mao Zedong

· Non-Aligned Movement which presented an alternative political bloc to the Cold War

· Anti-Apartheid Movement in South Africa

· Participants in global uprising of 1968

· Tiananmen Square




C. Ways that intensified conflict

· Promotion of military dictatorships in Chile, Spain, Uganda

· United States promotion of New World Order after the Cold War

· Build-up of the “military-industrial complex” and arms trading




D. Movements using violence

· IRA

· ETA

· Al-Qaeda




E. Influences on popular culture

· Dada

· James Bond

· Socialist Realism

· Video game


3. New Conceptualization of Global Economy, Society, and Culture


I. Responses to economic challenges




A. Communist governments control of national economies

· Five Year Plans

· Great Leap Forward




B. Government intervention in the economy

· New Deal

· Fascist corporatist economy




C. Governments guiding economic life

· Nasser’s promotion of economic development in Egypt

· Encouragement of export-oriented economies in East Asia




D. Government encouragement of free market policies

· United States with Ronald Reagan

· Great Britain under Margaret Thatcher

· China under Deng Xiaoping

· Chile under Pinochet



II. Global Interdependence




A. New International Organizations

· League of Nations

· United Nations

· International Criminal Court




B. New Economic Institutions

· World Trade Organization

· World Bank

· International Monetary Fund




C. Humanitarian Organizations

· UNICEF

· Red Cross

· Amnesty International 

· Doctors without Borders

· World Health Organization




D. Regional Agreements

· NAFTA

· European Union

· ASEAN

· Mercosur




E. Multinational Corporations

· Royal Dutch Shell

· Coca-Cola

· Sony




F. Protest Movements

· Greenpeace

· Green Belt in Kenya

· Earth Day



III. New Ideas on Society and Culture




A. Human Rights

· UN Universal Declaration of Human Rights

· Women’s Rights

· End of White Australia Policy




B.  New Cultural Identities and Exclusionary Reactions

· Cultural Identifies: Negritude

· Exclusionary Reactions: Xenophobia, race riots, citizenship restrictions




C. Religion

· Religions: New Age religions, Hare Krishna, Falun Gong

· Application of Religion to political issues: Fundamentalist movements, Liberation Theology



IV. Global Popular and Consumer Culture




A. Sports

· World Cup Soccer

· Olympics

· Cricket




B. Diffusion of Music and Film

· Reggae

· Bollywood

Course Outline with Pacing

Unit 1: Technological and Environmental Transformations to 600 BCE

Weeks 1-3

Day 1: The study of History and the Tools of Social Science Inquiry

· Have students participate in an informal debate on the importance of history in education. This debate should result in students viewing history as being important to them and their lives, therefore making them more devoted to its study. As a starting point for students, use the Organization of American Historians outline

· Socratic Seminar on study of history based on the readings by Peter Stearns, “Why study history?”; Paul Conkin, “What is History?”.  Students will read a selection from a variety of historians about the study of history, and discuss the differing interpretations.

· Brainstorm definitions of the ten major types of social sciences (anthropology, criminology, economics, education, geography, history, linguistics, political science,  psychology, and sociology) and possible ways each discipline can help solve historical questions or problems.

· Have students examine various sources (photograph, chart, political cartoon, written source, etc.), and brainstorm a concept web of world history themes expressed in each of the sources. 

· Artifact Analysis Workshop—students will be introduced on how to analyze a variety of sources.  Students will work with several artifacts to indentify, categorize, and analyze their value as a historical source.  Students will also note the purpose/intended audience and type of source.  Used in this activity will be an excerpt from Gilgamesh, Genesis, an Egyptian tomb painting, lyrics from Amazing Grace, and photos of burial sites from different cultures.

Week 1-3: Human Origins: Prehistory-c 600 B.C.E.

Textbook: Duiker, Chapters 1-3

Supplemental Readings:

· Nacirema (American)

· Catal Huyuk

· The Epic of Gilgamesh excerpt

· Excerpt of Hammurabi’s Code

· Excerpt from Genesis

Objectives:

1. Recognize the relationship of geography and climate to human migration, settlement, and interaction, and to list some causes and effects of that relationship. 

2. Connect environmental and climatic effects on modes of economic organization, such as foraging, fishing, agricultural, and pastoral economies.

3. Identify the environmental effects of the transition to agriculture on the environment around villages and urban centers in river valley and nonriver-valley societies.

4. Use evidence to show social and cultural consequences of early agricultural and pastoral life.

5. Link the increasing complexity of political and religious structures with the development and transformation of social and gender structures in early agricultural, pastoral, and urban societies.

6. Compare the emergence of the first states within the core civilizations

Essential Questions:

1. What is “civilization”?

2. Who is “civilized”? 

3. How does the definition of “civilized” depend upon unique cultural factors that developed in different regions?

4. How did the advent of agriculture change the relationship between humans and the environment? 

5. How have human societies reflected changes in human adaptations to the environment?

Possible Activities:

1. Unit timeline activity

2. Read the story Nacirema. Write a detailed evaluation of that culture. Defend your argument. Afterward, reveal to students who the Nacirema are and discuss cultural bias. (Possible Socratic Method)

3. Chart the pathways humans used for migration and create a timeline of the major migrations. Use this information to speculate reasons for human migration.

4. Document major advances during the Neolithic Revolution. What major human accomplishments were seen in the areas of technology, society, and culture?

5. Determine what criteria make a civilization. Once the criteria are in place, chart these criteria among the four earliest river civilizations (Mesopotamia, Egypt, Indus, Yellow River).  Compare and contrast the civilizations. Create an argument that all, some, or none of these can be considered a civilization.

6. Compare/Contrast Essay on the River Valley Civilizations

7. Writing Workshop—students will participate in a writing workshop reviewing the process of writing for history.

8. Thematic Analysis—students will participate in a Socratic Seminar on Theme 1: Interaction Between Humans and the Environment to discuss the migration and settlement patterns of early civilizations, how the environment impacted their cultural development, and the technology employed and created.
Unit 2: Organization and Reorganization of Human Societies, c. 600 B.C.E. to c. 600 C.E.
Weeks 4-13
Textbook: Duiker, Chapters 2-6

Supplemental Readings:

· Death of Socrates

· Biography of Cicero

· Jesus-Sermon on the Mount

· Siddhartha Gautama-Sermon at Sarnath

· Classic of Filial Piety (Confucius)

· Admonitions for Women (Confucius)

· The Rig Veda 

· The Upanishads

· The Bhagavad Gita

· Laozi, The Classic of the Way and Virtue

· Confucius, The Analects

· McNeill, Greek and Indian Civilization (in Reilly)

· Thucydides, The Funeral Oration of Pericles

· Shaver Hughes and Hughes, Women in the Classical Era

· Excerpt, Guns, Germs and Steel by Jared Diamond

Objectives:

1. Identify and explain the continuance, emergence, diffusion, and adaptation of old and

new religious and cultural traditions.

2. Compare the processes that supported the formation of classical empires and the factors that led to their decline.

3. Explain the causes and effects of the transregional networks of communication and exchange.

4. Describe the new religions and philosophical traditions arising in this time period (including influences on social structure and gender roles).

5. Identify and compare the development and major tenets of Judaism, Hinduism, Buddhism, Confucianism, Daoism, Christianity, Greco/Roman philosophy.
Essential Questions:

1. How did belief systems reinforce and/or alleviate social hierarchies? 

2. Why did rulers of states have to legitimize their power?

3. How did the development of belief systems as well as cultural traditions affect social and political structures? 

4. How did the development of regional networks of exchange affect political structures and cultural traditions?

Possible Activities:

1. DBQ Project-Classical Greece and China: How Great Were the Differences?

2. Create a graphic organizer detailing the core values/tenets of the major belief systems discussed in this unit. 

3. Explore the idea of filial piety. Create an essay explaining filial piety and how it affected the structure of family in Chinese society.

4. Discuss how geography impacts the development of states and empires.
5. Research the political and social characteristics of Sparta and Athens. Explain which do you believe was the better Greek city-state. Be prepared to defend your answer. (Possible Socratic Method)
6. Research the Roman Republic and the Roman Empire. Determine the extent of Roman territory, the wealth of Rome, the rights of citizens, political development, and cultural development under each. Create an argument of which was the better system to live under. Be prepared to defend you argument. (Possible Socratic Method)

7. Read Jesus’ “Sermon on the Mount” and Siddhartha Gaumata’s sermon at Sarnath. Explain the similarities and differences and how each influenced its followers.

8. Create a map of the Silk Road. Use the map to create an essay about how the Silk Road was instrumental to cultural diffusion between the East and the West.

9. Explain the differences and similarities between the Western Roman Empire and the Han Dynasty. 

10. Comparative essay on empires on two of the following Persian, Qin, Han, Maurya, Bupta, Phoenician, Hellenistic, Roman, Teotihuacan, Maya, Moche Empires.

Socratic Seminar discussing the excerpts of the Rig Veda, Upanishads, Bhagavad Gita and Confucius for the purpose/intended audience, point of view and historical context.

Socratic Seminar on periodization.  What changes to enter into a new period of history?  Why do these time frames exist?  What alternatives are there?

11. Thematic Analysis—students will create a journal on Theme 2: Development and Interaction of Cultures.   As they learn about the new religions and cultures in this unit, they will track their development, beliefs, art and scientific development.  The information from the journal will be used to prepare for the comparative essay.

12. Historical Interpretation—after reading an excerpt from Jared Diamond, students will write an essay where they evaluate Diamond’s theory of geographic luck.

13. Create cause-effect charts for different trade networks for the consequences of trade.

14. Unit timeline activity

Unit 3: Regional and Transregional Interactions, c. 600 C.E.-c. 1450
Weeks 14-21

Textbook: Duiker, Chapters 7-12

Supplemental Readings:

· Qur’an-“Draw Their Veils Over Their Bosoms”

· The Passions of a Sufi Mystic

· The Nagarkertagema

· St. Augustine-The City of god

· The Rise and Rule of Tamerlane

· The Tale of Genji

· The Fourth Crusade: The Conquest of Constantinople

· Excerpt, Guzman, Were the Barbarians a Negative or Positive Factor in Ancient and Medieval History?

· Excerpt Eirik’s Saga



· Excerpt, John of Plano Carpini, History of the Mongols

· Marco Polo, On the City of Hangchou

· Boccaccio, The Plague in Florence

· Feudalism: An Oath of Homage and Fealty

Objectives:

1. Analyze the effect of long-distance voyages and migrations, such as those made by the Bantu, Vikings, and Polynesians.

2. Analyze changes and continuities in existing trade routes in Afro-Eurasia (such as the Silk Roads, the Mediterranean Sea, Indian Ocean, and West Africa) and the Americas (such as the vertical trade between climate zones in the Andes and trade in Mesoamerica).

3. Identify the consequences of transmission of plants, animals, technologies, and pathogens along the trade routes.

4. Identify and compare the forms of governance in states such as the Byzantine Empire, the Sui, and Tong Dynasties.

5. Identify and compare the forms of governance in new states and empires, such as the Mongol khanates, Islamic empires, the Americas, and decentralized states (Western Europe, Japan, East African and Italian city-states).

6. Examine new methods of production, such as agricultural, artisanal (porcelain, silk, etc.), and industrial (e.g., steel in China).

7. Identify continuities and changes in social and gender structures, including changes in labor systems, and compare different regions. 

8. Identify and compare the factors that led to the rise (including increased agricultural production, trade) and fall (including disease, Little Ice Age, invasion) of urban populations.

9. Compare the political and economic development of the Byzantine Empire and Western Europe.

10. Analyze the patterns of exchange in the South Pacific and compare them to other networks of exchange.
11. Explain the causes and effects of increased economic productive capacity and its consequences.

Essential Questions:

1. How did integration in the Americas and Oceania compare to integration in Afro-Eurasia?

2. What was the relationship between regional networks of exchange and empires and cultural traditions? 
3. How were existing political institutions maintained and transformed? 
4. How did human societies increase their productive capabilities?

5. What new forms of empire evolve in the wake of the classical empires?

6. What aided the extension and intensification of trade and communication networks and how did long-distance trade influence economic practices and production?
7. Why did Afro-Eurasia become integrated in this period, and how did the integration affect the societies within this region?

Possible Activities:

1. DBQ Project-The Mongols: How Barbaric Were the “Barbarians?”

2. DBQ Project-The Black Death: How Different Were Christian and Muslim Responses?

3. DBQ Project-The Aztecs: What Should History Say?

4. Compare and contrast Christianity and Islam.

5. Create a map of the Islamic world. Label the areas in which Islam became dominate and at what times. Explain the rapid expansion into these areas.

6. Discuss the Holy Roman Empire. Who was in charge, where it was located, and why it was formed. Explain why this empire is mislabeled the “Holy Roman Empire”. (Possible Socratic Method)

7. Research and discuss the economic and social aspects and consequences of the Crusades.

8. Create an essay about how as the Eastern European empires were fading, the Muslim empires were rising, including the fall of Constantinople.

9. Examine the rebirth of Western Europe in the 1400s. Create an inventory of inventions and ideas that sprang out of this time to help move Europe into the Renaissance.

10. DBQ comparing European and Japanese Feudalism (available on AP Central)

11. Change and Continuity Over Time essay on world trade

12. Socratic seminar discussing Carpini’s History of the Mongols, for point of view, purpose/intended audience and tone.

13. Historical Interpretation—students will participate in a Socratic seminar discussing and evaluating Guzman’s position in Were the Barbarians a Negative or Positive Factor in Ancient and Medieval History?  Students will use the discussion as the springboard into the Mongols DBQ where they will assess the impact of the Mongols.

14. Unit timeline activity

Unit 4: Global Interactions, c. 1450-c. 1750

Weeks 22-27

Textbook: Duiker, Chapters 13-17

Supplemental Readings:

· Martin Luther-95 Theses

· John Locke-Two Treatises of Government, 1690

· Thomas Hobbes-Leviathan, 1651

· Galileo-Dialogue Concerning the Two Chief World Systems, 1632

· Isaac Newton-Principia, 1687

· Jean-Jacques Rousseau-On the Social Contract

· Columbus, Letter to King Ferdinand and Queen Isabella

· Excerpt of Sale, The Conquest of Paradise

· Excerpt of The Interesting Narrative of the Life of Olaudah Equiano

Objectives:

1. Compare the different types of empires and analyze their roles in contributing to increased global integration in this period.

2. Compare the voyages of James Cook and the early colonization of Australia with earlier European voyages of expansion and colonization of the Americas.

3. Describe the new connections between the Eastern and Western hemispheres that resulted from the Columbian Exchange and its consequences.

4. Compare political and cultural developments and maritime expansion in 15th century China and Europe.

5. Describe how developments in European maritime technologies and cartography, built on existing knowledge from the classical, Islamic and Asian worlds, facilitated transoceanic travel and then trace patterns of transoceanic maritime reconnaissance that occurred in this period.

6. Trace the diffusion of existing religious beliefs across hemispheres and the syncretic beliefs and practices that resulted from increased interactions between hemispheres during this time period.

7. Analyze changes and continuities in ethnic, racial, and gender hierarchies during this time period.

8. Relate the establishment of large empires to increased use of gunpowder weaponry and armed trade.

9. Analyze the global silver trade and its role in the global economy and the development of the Pacific network of exchange.
Essential Questions:

1. To what extent did technological and cultural developments within human societies result in the “globalizing” of communication and exchange networks between 1450 and 1750? 

2. In what ways did the communication and exchange networks during this era reflect changes from and continuities with exchange networks in the previous period of world history?

3. What factors led the West to begin to assert power in different parts of the world?

4. What new forms of imperial control are projected by rulers of new (or preexisting) empires?

5. How do changes in the world economy affect social and cultural systems?

6. What is the global impact of the Columbian Exchange?

7. How did the widespread growth of empires affect human societies? 

8. Why did the first global economy emerge in this period and how did it function?

9. What was the role of the Indian Ocean in this global economy?

10. What were the roles of Europeans, Americans, and Africans in this global economy? 

11. How did the increased degree of political and economic integration affect cultural developments in this period?
Possible Activities:

1. DBQ Project--What Was the Most Important Consequence of the Printing Press?

2. DBQ Project--What Drove the Sugar Trade?

3. DBQ Project--Female Mill Workers in England and Japan: How Similar Were Their Experiences?

4. Unit timeline activity

5. Explain laissez-faire economics. Create an essay how laissez-faire differed from previous economic systems and how it shows evidence of the modernization of the market system.

6. Create a timeline and map of the voyages of Columbus, the Dutch and British East India Companies, the Northwest Passage, the Gold Trade, Triangular Trade, Indian Ocean, South China Sea, and Ming Dynasty. Use the map to create an essay about how trade routes favored some nations over others allowing them to become dominate powers.

7. Create an essay using smallpox as an example of unintended consequences.

8. Research the methods of imperial rule within the Ottoman Empire and explain how they were instrumental in helping to quell violence among conquered peoples.

9. Explain why scientists such as Galileo and Isaac Newton were considered threats to the church and to European society?

10. Write an essay that analyzes the Protestant Reformation and explain the political as well as religious motivations. 

11. Comparative Essay on the rise of empires (choose 2: West African Sudanic Empire, Aztec or Mongols)

12. Thematic Analysis—students will create a learning log on Theme 3: State-Building, Expansion and Conflict and Theme 4: Creation, Expansion and Interaction of Economic Systems.    The learning log will be used as the framework for the comparative essay and the Socratic Seminars.

13. Historical Interpretation—students will compare the sources from Columbus and Sale to evaluate the position of Sale.

14. DBQ Released Item, 2006, on the global flow of silver.

15. Write a thesis statement on social consequence of global migration.

Unit 5: Industrialization and Global Integration, c. 1750-c. 1900

Weeks 28-33

Textbook: Duiker, Chapters 18-21

Supplemental Readings:

· Common Sense
· Declaration of Independence
· Iron Law of Wages
· Monroe Doctrine
· Roosevelt Corollary
· Excerpt of Rousseau, The Social Contract

· The French Declaration of the Rights of Man and Citizen

· Excerpt of Smith, The Wealth of Nations

· Excerpt of Marx and Engels, The Communist Manifesto

· Sterns, The Industrial Revolution outside the West

· Kipling, The White Man’s Burden

· Excerpt of Conrad, Heart of Darkness

· Achebe, An Image of Africa: Racism in Conrad’s Heart of Darkness

Objectives:

1. Describe how industrialization fundamentally changed the way goods and services were produced.

2. Describe how global trade patterns changed as a result of industrialists’ need for raw materials and new markets for their finished products.
3. Discuss how various states established and expanded transoceanic empires during this time period.

4. Discuss how ideology, especially Social Darwinism, justified imperialism.

5. Evaluate the role of the Enlightenment in fomenting revolution during this time period.

6. Discuss how nationalism, liberalism, communism, and socialism may be considered the

7. products of (and reactions to) the global spread of European social and political thought during this time period.

8. Identify and discriminate between ideologies developed in this period (nationalism, socialism, liberalism, etc.) and explain how these ideologies transformed traditional concepts of national identity.

9. Understand the development of capitalism and the responses from workers to the power of capitalism.

10. Identify migration patterns, including urbanization and labor migration, within and between states and empires.

11. Compare the impact of the Industrial Revolution and ideologies of nationalism on expanding land-based (such as Russia, United States, Qing dynasty) and transoceanic (such as Britain, France, etc.) empires and newly imperializing nations (Meiji Japan).

12. Explain the causes and effects of imperialism and the increase in nation-states.

13. Recognize the major patterns associated with the economic gap that developed between industrialized and unindustrialized regions of the world during the 19th century.

Essential Questions:

1. How did the influence of industrialization spread throughout the world? 

2. How did the rights of individuals and groups change in this period? 

3. To what degree did new types of social conflict emerge during the 19th century?

4. How did the increase in global trade help lead to the rise of capitalism and revolutions in

5. production and labor?

6. Why might this period in world history be considered the “Age of Revolution”? 

7. What were the causes and consequences of these revolutions?

Possible Activities:

1. Unit timeline activity

2. Read the Declaration of Independence, the Declaration of Rights of Man and Citizen, and Bolivar’s Jamaica letter.  Analyze the influence of Enlightenment thinkers on political, economic, and social developments of the time period. 

3. Compare and contrast The Wealth of Nations and The Communist Manifesto.

4. Compare and contrast the American Revolution and the French Revolution. Explain why the American Revolution stayed relatively stable while the French Revolution devolved into chaos.

5. Explain how the views of natural law and individual rights helped to spur revolution.

6. Examine mercantilism. Explain how it created the beginnings of a middle class.

7. Examine the relationship the United States has had with Latin America. Create an essay determining whether or not American policy has been a help or hindrance to the development of Latin America. Be prepared to defend your position. (Possible Socratic Method)

8. Create a timeline and a map showing what countries controlled territory in North America and when. Create an argument that whoever controlled North American resources and land had a tremendous advantage on the world stage.

9. Create a timeline and map showing what countries controlled territory in Africa and when. Create an argument that whoever controlled African resources and land had a tremendous advantage on the world stage.

10. Compare and Contrast Essay on Chinese and Japanese responses to western influence 

11. DBQ analyzing the causes and effects of imperialism

12. After reading Kipling, The White Man’s Burden; Conrad, Heart of Darkness; and Achebe, An Image of Africa: Racism in Conrad’s Heart of Darkness, students will participate in a Socratic seminar discussing the role of literature in historical study.  How do works of literature influence historical interpretation?  How are works of literature influenced by history?  What is the reliability of the sources?  What influences their interpretations?  Students will also discuss the author’s point of view, purpose/intended audience and historical context.

13. Gallery Walk of political cartoons on imperialism—students will analyze the causes and impact of imperialism.

14. Thematic Analysis—students will create a journal on Theme 4: Creation, Expansion and Interaction of Economic Systems and Theme 5: Development and Transformation of Social Structures to track the economic developments and social developments during this period of study.  Students will use the journal as the foundation for the comparative essays in this unit.

15. Compare images and treaties from the Opium Wars, Mexican-American War, Sepoy rebellion, Sino-Japanese War, Russo-Japanese War, Battle of Adowa, and Admiral Perry’s invasion of Japan to identify the causes and effects of imperialism and colonialism in the 19th century.

16. Students discuss the patterns of the opium trade and analyze Lin Zexu’s letter to Queen Victoria. This discussion helps students understand the importance of the opium trade to Britain and its colonies as well as how industrialization benefited the British.

Unit 6: Accelerating Global Change and Realignments, c. 1900-Present

Weeks 34-40
Textbook: Duiker, Chapters 22-29

Supplemental Readings:

· Erich Remarque-All Quiet on the Western Front

· Adolf Hitler-Mein Kampf
· Vladimir Lenin-April Theses
· The Grapes of Wrath

· Band of Brothers

· Excerpt of Gandhi, Hind Swaraj

· Excerpt of Nehru, An Autobiography (section on Gandhi)

· Ataturk, A Turkish Republic for the Civilized World

· Wilson, Fourteen Points

· Excerpt of Hersey, Hiroshima

· Excerpt of “Quotations from Chairman Mao”

· Time Magazine, Nikita Khrushchev: “We Will Bury You”

· Truman Presidential Papers

· Andrei Sakharov-Reflections on Progress, Peaceful Coexistence, and Intellectual Freedom (1968)

· Barry Goldwater-The Conscience of a Conservative (1963)

· Margaret Thatcher-Statecraft: Strategies for a Changing World (2002)

· Nelson Mandela-Long Walk to Freedom (1994)

Objectives:

1. Discuss specific examples of advances in science and technology and their impact.

2. Analyze the impact of major scientific and technological developments on human society and its relationship with the environment.

3. Discuss how and why the European-dominated global politics gave way to new forms of transregional political organization by the end of this time period.

4. Analyze how anti-imperialist ideologies contributed to the dissolution of empires during this time period and the demographic and social consequences that resulted from these political changes.

5. Discuss how new conceptions of society and culture challenged assumptions about race, gender, class, and religion during this time period.

6. Explain the causes and effects of military and economic global conflicts in the 20th century.

7. Compare the political, economic, cultural, social, and environmental effects of capitalism, communism, and Third Worldism.

8. Compare the different developments in religion during the 20th century and compare the different ways people around the world have politicized religion.
Essential Questions:

1. What are the economic, social, and political characteristics of globalization?

2. What are the reactions to the decline of imperial states and the assertion of new visions of national identity?

3. How do ideological struggles provide an explanation for many of the conflicts of the 20th century?

4. How have conflict and change influenced migration patterns internally and internationally? 
5. How have international organizations influenced change?
6. What were the different ways that human societies responded to the economic challenges of the 20th century?
7. How did humanity’s relationship with the environment change in this period?

8. To what extent do existing global trends seem sustainable?

Possible Activities:

1. DBQ Project--What Were the Underlying Causes of World War I?

2. DBQ Project--Gandhi, King, and Mandela: What Made Non-violence Work?

3. Unit timeline activity
4. Research new technology introduced during World War I. Create an essay as to why World War I is considered the first modern war. Include the types of new technology, their effectiveness, and their casualty rates. How did this change how war was fought?

5. Examine the League of Nations. List the goals of the League of Nations. Create a list of accomplishments and failures. Now change the League by creating new guidelines in which the failures can be changed to accomplishments.

6. Create a timeline of appeasement of Germany in the 1930s. Explain how European powers encouraged Adolf Hitler’s aggressive behavior.

7. Create an essay comparing and contrasting the Holocaust with other instances of genocide.
8. Examine the Manhattan Project and the use of the atomic bomb. Explain those involved, the process, and the justification for the project. Create an argument for or against the Manhattan Project. Be prepared to defend your position. (Possible Socratic Method)
9. Detail the Truman Doctrine. Create a list of events that can be attributed to the Truman Doctrine.

10. Identify the logic behind Mutually Assured Destruction (MAD). Determine how MAD influenced the culture of the 1950s and 1960s.

11. Create a timeline of the communist takeover of China. Create an essay detailing the Chinese Civil War, the Cultural Revolution, and the Great Leap Forward.

12. Create a timeline and map of Muslim fundamentalism since the 1970s. Locate and label countries in which the leadership has been overthrown by popular and unpopular uprisings. Make an argument that these have influenced world foreign policy. Consider the oil embargo, terrorism, the War on Terrorism, and the Arab Spring. (Possible Socratic Method)

13. Examine the Cold War of the 1980s. Compare and contrast the United States and the Soviet Union in regards to politics, economics, defense, and popular sentiment. Create an argument that the fall of communism and the Soviet Union was either the result of American policy or the result of Soviet shortcomings. Be prepared to defend your position. (Possible Socratic Method)

14. DBQ on Muslim leaders in South Asia and North Africa on nationalism (2005 released item)
15. Change and Continuities Over Time Essay on formation of national identities

16. DBQ on the Green Revolution (2011 released item)
17. Thematic Analysis: students will choose one of the five themes, and write an essay where they trace one civilizations development using their chosen theme.

18. Socratic seminar discussing the point of view and purpose/intended audience of “Quotations from Chairman Mao” and Khrushchev, “We Will Bury You”.
19. Students discuss and analyze President Bush’s “New World Order” speech from the end of the First Gulf War. This discussion looks at the goals that President Bush outlined in his speech and compares them to Wilson’s vision of the future in his 14 Points speech. We then focus on how the United States has used its economic, military, and political power to influence events around the world.

20. Students work in small groups to create posters for selected examples of ethnic conflict from various world regions. Posters should show causes and impact of each conflict.
Week 38—Exam Review

Week 39—AP Exam Week

Week 40—Final Exam
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